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ABSTRACT
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Educator Partnership Institute, a professional development program
for methods professors in higher education institutions; the Culture
and Children's Literature Institute for French and Spanish teachers,
teaching effective strategies for development and teaching of
thematic culture- and literature—based instructional units; the
Curriculum Institute, a summer workshop for foreign language teachers
and supervisors; an Assessment guidelines and Strategies Workshop, in
which teachers and researchers collaborated to draft assessment
strategies that link the national student standards for foreign
language learning to sample objectives, instructional activities, and
subsequent assessment; the New Technologies Institute, to introduce
educators to the benefits for foreign language instruction of newly
developed technologies; academic—year goal-setting activities; and
ongoing support through communication with institute leaders and
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Nationai X-12 Foreign
Language Resource Center

Evaluation Report Executive Summary
June 1, 1995 to September 30, 1996

The National K-12 Foreign Language Resource Center, one of
six centers funded by the.U.S. Department of Education, was
established at lowa State University (ISU), Ames, lowa to
support K-12 foreign language education nationally. Initia-
tives of the Center focus on professional development in
three areas: the use of effective leachmg strategies, develop-
ment and interpretation of foreign language performance

. assessments, and the use of new technologies. These

initiatives and related activities during the period June 1, 1995
to September 30, 1996, included four summer institutes
conducted at ISU during 1995 and 1996.and one workshop

.-coaducted jointly with the Center for Applied Linguistics
" (CAL), Washington, DC during the fall of 1995.

Evaluation of the Center and its activities wasconducted by
the Research Institute for Studies in Education (RISE) at ISU.
The major findings of the evaluation are presented in this
executive summary. (The complete report is available from
the Center.) Descriptions of each of the institutes and the
workshop are followed by a description of goal-setting
activities, ongding Center support, and a summary.

Teacher Educator
Partnership Institute

The Teacher Educator Partnership Institute was designed to
provide a professional development opportunity in effective
teaching strategies for K-12 foreign language teacher educa-
tors who serve as methods professors at institutions of higher
education. Special consideration was given to providing
training and classroom experiences at the K-6 level because
most teacher educators do not have direct éxperience at
those levels. A unique feature of the Institute was the
demonstration class that provided opportunities for observing
foreign language instruction to children. Eightéen teacher
educators and 7 teacher practitioners attended the Teacher
Edycator Partnérship Institute. The teacher practitioners had
an average of 9 years experience teaching Spanish or French
in grades K-6. The teacher educators taught post-secondary

.Spanish, French, Japanese, Russian, Dutch, and ltalian.

In general, participants believed that they had a better
understanding of all of the topics following the Institute.
Evaluation ratings indicated that the participants held positive
opinions about the Institute, citing as useful aspects of the
Institute the opportunities to interact with Institute leaders
and other participants, the technology training which

emphasized the Internet and E-mail, and new ideas that they

obmmed for thé¥t own classrooms.

Many participants said they appreciated seeing the integration
of content, language, materials, and culture in a classroom
setting in the children’s Spanish demonstration class. One
participant wrote that the demonstration “showed [the]
importance of demonstration for methods teachers.”

Culture and Children’s
Literature Ipstitute

The goal of the Culture’and Childrén’s Literature Institute was
to provide professional development to K-12 French and
Spanish teachers in effective strategies for the development
and teaching of thematic curriculum units based on cultural
knowledge and children’s literature of France or Mexico. A

-,



‘Spanish.

key.component was the establishment of teacher partnerships
for continued collaboration after the institute was-over.
Participants included 39 teacher practitioners, who had an - -
average of 13 years experience teaching Erefich and/or

Participants showed significant improvements in understand- -
ing the topics covered by the Culture and Children’s Litera-
wure Institute. They found especially useful the sessions -
addressing reading and writing, history, contemporary
culture, storvtelling, children’s literature, E-mail, the World
Wide-Web, curriculum development, and music. Also, they-
appreciated the wealth of materials provided and the
opportunities to share ideas with other teachers. Orie teacher
commented, ‘I realize that I can integrate children’s literature
{in]to practically every aspect of my cum’culum."‘

_Curriculum Institute

The goal of the Curriculum Institute was to build on the ~

accomplishments of the first Curriculum Institute in 1994,
which included definingcurriculum guidelines and exemplary
curricular frameworks for the emerging long-sequence
foreign language programs (K-12), and to refine that work in
order to presént it to the profession. Another important goal
was to support and extend the curriculum dimensions of the

-national student standards for foreign language education.

' ERlC

Aruitoxt provided by Eic:

Fourteen participants attended the summer workshop of the -
Curriculum Institute. Participants represented in equal
numbers institute facilitators, school level foreign language .
supervisors, and foreign language teachers. Four participants
had jaken partin ()161994_ Curriculum Institute. Also among
the participants were key leaders in the standards movement.

The major outcome of the Curriculum Institute was the
development of a framework and plans for documeants to
guide and support teachers as they develop curriculum based
on the national student standards. All agreed that the group
“forged a direction” for implementing the standards into K-12
classrooms and that a process had begun to make the theory
of the national standards a reality. The participants were in
agreement that the Curriculum Institute.will have an impor-
tant positive impact on the foreign language profession and

- -

AN

that the work done in the Institute should be shared widely to
encourage implementation of the standards. The participants
felt that the Institute helped them focus on critical issues and
that their work will provide an important service to the
profession in regard to the implementation of the standards.

Assessment Guidelines and
Strategies Workshop

The Assessment Guidelines and Strategies Wotkshop, co-
sponsored by the Center for Applied Linguistics, was designed
to help educators see the connections between thé national
student standards for foreign language education and
assessment practices through a teacher-based research
project carried out during the 1995-96 academic year.
Teachers and researchers collaborated to draft assessment
strategies for classroom scenarios that link the standards with
sample objectives, instructional activities, and subsequent -
assessments. :

!

- Participants included 14 school représen[ativcs (of which 12

were teachers), 4 assessment researchers, 7 center leaders,
and the leader of the task force that developed the standards.
Many of the 1995-1996 participants had beenr involved in the
1994-95 workshop. Participants-in the workshop stated that
networking with other teachers and learning what.they are
doing in their programs in the area of assessment helped
them gaih many ideas and specific plans at the workshop.

Their participation in the Assessment Guidelines and

Strategies Workshop had a positive impact on the partici-
pants’ professional lives, and with the dissemination of the
materials they developed, will affect the profession in general.

* After working together this past academic year, the partici-
- pants had advice for other teachers who are assessing student

learning.' They suggested that learners be systematically and
appropriately assessed and that rubrics be established at the,
beginning of the vey and be consistently used throughout
the school year. Further, they encouraged new teachers 10
explore alternative assessments and use a wide variety of
assessments that would take into account specific student
learning styles. '

.

New Technologies Institute
The New Technologies Institute was designed to introduce
participants to the benefits of using newly developed
technologies in foreign language education. Participants
examined recent developments in the application of new
technologies to the learning of foreign languages; previewed
exemplary foreign language courseware, including multimedia
programs; learned to use telecommunications networks to
enhance students’ reading, writing, and cross-cultural
communications skills; developed telenetworking lessons for
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use with existing curricula; gained expertise in the use of
electronic mail, forums, and bulletin boards; and continued
dialogue with Institute personnel and participants during the
academic vear via telecommunications. A total of 20 partici-
pants attended the New Technologies Institute. They taught
Spanish, French, Chinese, German, and Italian, and had a
average of 18 years of K-12 teaching experience.

Participants showed significant improvements in topics
covered by the New Technologies Institute: They reported
that the most useful aspects of the Institute included learning
to use E-mail, the Internet, Hyperstudio, and other multime-.
dia software. Many also appreciated the quality of the
Institute leaders and were glad to-have time provided at the
Institute to explore and learn on their own. Participants of*
the New Technqlogies Institute changed their teaching by
incorporating technology into their lessons and used
technology to create materials or access new information.
For some, the institute had instilled new confidence in their
ability to use technology.

Goal Setting Activities

Partici[?ants in the 1995 Teacher Educator Partnership and
New Technologies Institutes participated in an academic-year
goal-setting activity that was intended to expand the influence
of the Institute in their professional lives, as well as those of
their students, and to the broader professional community.
Participants of the Teacher Partnership Institute developed
personal goals for developing new curriculum and program

. models, assessment, integration of language and technology

in the classroom, appreciation for culture, and increasing
student participation in foreign language education. Many of

- their goals focused on advocacy toward the foreign language

profession.

Partiipants of the New Technology Institute developed goals
that focused on the advancement of foreign language
education and technology, including the increased use of
technologies, such as electronic mail, the Internet, and
various computer programs, and incorporating computer
technology into their classrooms or daily lives.

The teachers reported that they were successful'in accom-
plishing their goals and continue to be advocates to advance
foreign language education and technology.

'Ongoing Center Support

Overall, most of the participants agreed that communication
with institute leaders and other participants throughout the

- project period was useful and about the right amount. In

addition, the majority agreed that the Cénter has been a
valuable source of materials and information. They generally
agreed that the skills and information gained and the contacts
made at the institutes have been useful to them profession-
ally.

Summary -

The activities of the second 16 months at the National K-12
Foreign Language Resource Center were positive and -
successful. Specific activities included conducting four
summer institutes with 98 foreign language educators from
across the nation, involving 26 teachers and researchers in a
collaborative effort with the Centerfor Applied Linguistics in
researching assessment practices and techniques in foreign
language classrooms, continuing post-institute and post-
workshop contact with participants through collaborative
projects and goal-setting activities. continuing to train and
encourage foreign language teachers to use technology in the
foreign language classroom, and widely disseminating
information to foreign language professionals through
publications and presentations. The goals of training teachers
in the use of effective teaching strategies, development and
interpretation of foreign language performance assessments,
and the use of new technologies and were met.

“I can t tellyou h'bw conf_idgnt fee

far | can go W|th my newly earned
knowledge.
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National K-12 Foreign Language Resource Center
Evaluation Report

June 1, 1995 - September 30, 1996

The National K-12 Foreign Language Resource Center, one of six centers funded by the
U.S. Department of Education, was established at Jowa State University (ISU), Ames, Iowa to
support K-12 foreign language education nationally. Its purpose is to support training of
elementary and secondary school foreign language teachers, particularly in light of the new
national standards for foreign language. Initiatives of the Center focus on professional
development in three areas: the ﬁse of effective teaching strategies, development and
interpretation of foreign language performance‘ assessments, and the use of new technologies. In
the 16 month period from June 1, 1995 to September 30, 1996, the Center conducted numerous
activities, including four institutes during the suﬁ\mers of 1995 and 1996, one workshop
conducted jointly with the Center for Applied Linguistics during the fall of 1995, and several

Center-based activities. This report presents the results of the evaluations of these activities.

fhe Evaluation Plan

Evaluation of the National K-12 Foreign Language Resource Center is based on the
goals and objectives of the Center and the intended impact of the activitiés on its target
audiences. The focus of the evaluation is on assessihg the degree to which the goals are
accomplished. The goals and objectives, projects, and organizational structure have been
designed to reflect the Center's overall purpose of contributing to the knowledge base, skills,
and resources of foreign language teachers in grades kindergarten through twelve (K-12). The '
evaluation considers the resources, techniques, procedures, and strategies employed to

accomplish the goals and objectives. Assessments of the effectiveness and efficiency of the



Center provide information by which accurate judgments can be made about the strengths and
weaknesses of operations and of program impact.

The evaluation provides (1) input and feedback from the teachers participating in the
Center's activities and (2) an assessment of the status of Center activities. Formative
evaluation and summative evaluation are components of the conceptual and operational
evaluation framework. The evaluation plan includes both quantitative and qualitative
methods to describe Center initiatives and measure participant attitudes and knowledge. Data
sources include documents, records, survey instruments, products (e.g., manuals, publications,
videotapes), and observations.

Formative evaluation throughout the second 16 months of Center operation has been of
immediate use to those involved in administering the Center and carrying out its initiatives.

The evaluation report of the first 16 months of Center operation is available from the Center.

Evaluation Plan Develbpment

The plan for evaluating activities of the National K;12 Foreign Language Resource
Center was developed by staff at the Research Institute for Studies in Education (RISE) and
was approved by the Center's steering coﬁmittee on May 10, 1994 (Appendix A). The plan
outlines a summary of the goals, outcomes, and benefits for each of the three initiatives
proposed by the Center and the relationship of formative and summative measures to these
goals, outcomes, a;1d benefits. For each initiative, an action plan further describes each
activity, a listing of appropriate evaluation measures, who is responsible for conducting the
evaluation activities, and an approximate timeline for conducting specific evaluation
activities. Three groups, RISE, Center staff, and the Center for Applied Linguistics, agreed to
coordiﬁate data collection. The plan includes all activities for the grant period.

The plan for evaluating activities related to the summer Institutes is based on a
planning cycle (Figure 1). The planning cycle details the order of evaluation events and their
relationship to each other, as well as describing the responsibi]itiés of the Center and
evaluators with regard to evaluation activities.

B ‘ 2
g
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Results of the Evaluation of Center Activities
June 1,1995 - September 30, 1996
Center activitjes of the second period consisted of four summer institutes, a fall
workshop, and several Center-based activities. RISE's responsibility was to evaluate the
institutes, the workshop, and selected Center-based activities. Personnel from RISE collected
and analyzed evaluation data from teacher and researcher participants and analyzed Center-
provided information, according to the evaluation plan. The followihg sections describe the
results for each of the evaluation activities, including descriptions <.>f the methodologies and

instrumentation when appropriate. A summary and discussion of the results follows.
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Evaluation of Activities Related to Initiative I:
Use of Effective Teaching Strategies

Initiative I focuses on professional development of foreign language educators in the use
of effective teaching strategies. During this period, the Center supported three primary
activities related to Initiative I the 1995 Teacher Educator Partnership Institute, the 1996
Culture and Children's Literature Institute, ahd the 1996 Curriculum Institute.

This section begins with a discussion of the instruments used to conduct the evaluations,
followed by the results of the evaluations for each activity. Copies of the instruments are

included in Appendix B.

Instruments

The Teacher Educator Partnership and Culture and Children’'s Literature Institutes had
an instructional focus and a common set of evaluation instruments that addressed content
understanding and overall evaluation. The Curriculum Institute was a continuation of the 1994
Curriculum Institute, sponsored and conducted by the National K-12 Foreign Language Resource
Center, and focused on critical analysis and strategy development rather than instruction.
Consequently, participants responded to oﬁen-ended questions about outcomes and strategies
" rather than to questions about content understanding. Curriculum Institute participants also
completed an overall evaluation.

Content Understanding. To assess the impact of Institute activities on content
knowledge, participants were asked to describe their understanding of the topic areas prior to
and following the Institute. The categories used to describe their perceived level of
understanding included: 1=no understanding; 2 = understand basic concepts and techniques; 3 =
understand basic concepts and techniques and feel comfortable experimenting with their |
application; and 4 = am quite comfortable with applying the concepts and techx}iques. When
appropriate, participants indicated that a topic was not covered in the Institute on the post-

test.

11



Evaluation. Participants were also asked to complete a short survey designed to
evaluate the Institute in genefal. A 5-point Likert-type scale (1=poor -to S5=excellent) was used
to evaluate approximately 10 aspects of the Institute, such as clarity of the objectives and
effective use of time. In addition, participants were given the opportunity to provide written
comments regarding their impressions of the Institute or workshop through open-ended
quesﬁon§ addressing which aspects were most ﬁseful, suggestions for improvemenf, and general
comments.

Outcomes and Strategies. Participants in the 1996 Curriculum Institute responded to
four open-ended questions: What were the major outcomes of this Institute? What further steps
could the Center take to facilitate the implementation of the standards? How will this
Institute affect your professional practice? How will this Institute affect the profession?

Follow-up. At the end of the 1995-96 academic year, participants of the two 1995
summer Institutes were asked to complete a follow-up survey. They were asked to describe the
amount of communication with Institute leaders and other participants and express their
opinions about Center and Institute leader support. Several open-ended questions asked them to
describe (1) how they have changed their teaching as a result of the past year's experiences
with the National K-12 Foreign Language Resource Center and (2) formal and informal
information sharing and presentations given to others since the Institute.

Follow-up surveys‘were sent only to participants of the 1995 summer Institutes. (1996
Culture and Children's Literature Institute participants will be surveyed in Spring 1997 about
their institute-related activities during the 1996-97 school year.) The respondents could choose
to answer the survey through E-mail, postal mail, or fax. Of the 39 respondents to the follow-

up survey, 77% answered via E-mail.



Initiative I: Use of Effective Teaching Strategies
- Teacher Educator Partnership Institute

Introduction

The Teacher Educator Partnership Institute was designed to address the first of the
Center's initiatives: training teachers in the use of effective teaching strategies. The goal of
the Institute was to provide a professional development opportunity in effective teaching
strategies for K-12 foreign language teacher educators who serve as_methods professors at post-
secondary institutions. Special consideration was given to providing training and classroom
experiences at the K-6 level because most teacher educators do not. have direct experience at
those levels. For this reason, K-6 teachers were invited to participate in this Institute. A
unique feature of the Institute was the demonstration class that provided opportunities for
observation of teaching a foreign language to children. Fifty-nine applications were received
from teacher educators and teacher practitioners across the nation. Twenty-five applications

were accepted.

Description of Participants

Twenty-.five participants attended the summer workshop of the Teacher Partnership
Institute. All the participants were female. Eighteen of the participants were teacher
educators. Of the 7 teacher practitioners, 4 were elementary school foreign language teachers
and 3 taught at both the elementary and middle school levels.

Teacher practitioners had an average of 9 years experience teaching grades K-6. Four
taught Spanish, 2 taught French, and 1 taught Spanish and French. Ten of the teacher
educators taught post-secondary Spanish, 2 taught French, 1 taught Japanese, 3 taught Spanish

and French, 1 taught Russian and French, and 1 taﬁght Dutch, French, and Italian.

13



Content Understanding

In general, participants believed that they had a better understanding of all of the
topics following the Institute (Table 1). For 19 of the 22 topics, participant ratings of |
understanding after the Institute were significantly higher (p<.05) than their ratings before
the Institute. For all but one topic, all participants expressed at least a basic understanding of
the concepts.

There were differences between the teacher educators (Table 2) and teacher
practitioners (Table 3) on self-reported understanding prior to the Institute. Where there were
differences, teacher practitioners rated their understanding significantly higher than did
teacher educators. These differences were statistically significant (p<.05) for the following
topics: program models with emphasis on foreign language in the elementary school (FLES)‘
and immersion; program implementation; child development theories; integrating foreign
language instruction with the elementary school curriculum and subject content instruction;
knowledge of available language assessment instruments in K-6; use of specific strategies for
the classroom, including activities and games and use of music and songs, rhymes and chants;

and working with parents and parent groups. There were no significant differences between

teacher practitioners and teacher educators after the Institute.

,

Institute Evaluation

Evaluation ratings indicate that the participants were generally pleased with the
Institute (Table 4). On a 5-point scale, averages ranged from 4.00 (effective use of time) to 4.92
(effectiveness of the institute leaders), indicating that all items were rated as above average
to excellent.

Participant comments provide additional information about the most useful aspects of
the Institute. Many of the respondents indicated that providing opportunities to interact with
Institute leaders and other participants was very beneficial. Many also noted that the

technology training, with its emphasié on the Internet and E-mail, was particularly valuable.
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